


explore...
wonder...
imagine...
question...
look again...

Look Again

All children want to make sense of the world around
them. Their curiosity leads them to explore, to
experiment, to imagine possibilities, to make
decisions, to solve problems, and to explain how the
world works in their own terms. These six films
without dialogue build upon and develop children’s
natural interest in their surroundings. The beautiful
images and thoughtful cinematography invite the
viewer to share the wonder of two children as they
investigate a variety of natural phenomena:

the seasons

physical laws, such as gravity
familiar living creatures

night

structures and their functions
ecological relationships

By presenting familiar elements of the everyday
world from unusual and changing viewpoints, these
films encourage students to look more carefully and
to appreciate the fascinating complexity of their
environment.




Themes developed in the films

4 ways of looking again to see things from < individual initiative and self-direction

different viewpoints 4 personal responsibility
4 processes of investigation and 4 problem solving
experimentation 4 flexibility and tolerance for ambiguity

4 power of imagination
4 respect and caring for the environment and
other living things

Using the films

These films are not intended to teach factual information about the environment. They are rich
in opportunities for observing, questioning, analyzing, making hypotheses, imagining and creative
problem solving. Teachers can encourage these processes by providing a learning climate in which
students feel free to discuss their ideas without knowing the “right” answers. By exploring possiblities
in an atmosphere of encouragement and acceptance, students will develop a greater tolerance
for ambiguity and a desire to look again.

Each film stands on its own as a stimulus for classroom discussion about specific phenomena.
Comparisons among two or more films can increase students' awareness of the complexity of the
environment and their relationships to it. When used together, the films complement one another
in developing each of the themes suggested above.

The films provide starting points for many different learning activities across the curriculum. The
accompanying materials offer a variety of suggestions for follow-up discussion and participatory
activities.

To help teachers identify the individual films in the two videotape volumes, small coloured icons
appear in the lower right corner of the screen.

Introduction to these support materials

The following ideas have been suggested by teachers who have field tested the films with children
in their own classrooms at both primary and intermediate levels. The discussion questions and
suggestions for getting involved are possibilities to consider when exploring the films with your
own students. The sample activity for each film provides a model to use as a starting point. Most
of the suggested activities can be adapted for children of any age in elementary school.

These support materials have been designed to help you develop students’ curiosity, attitudes of
enquiry, and ability to use higher-level thinking processes. You will note that the discussion questions
have many possible answers and that the activities allow for a wide range of approaches. The
outcomes of some activities may not be clear or predictable in advance, which may be disconcerting
at first to both students and teacher. However, as students learn to articulate possibilities, to evaluate
alternatives, and to solve problems with minimal teacher guidance, their growth in confidence and
independent thought will become apparent.

The concluding section of these materials, Making the Look Again Series, is intended to
enhance the students’ understanding of the art and craft of film-making. Students should view
the films once or repeatedly before they receive information about the secrets of the films’
construction. It is important that the students’ personal reactions to each film not be obstructed
by too much background detail.




Between the Walls

Looking again

The situation and events depicted in Between the Walls can be examined and re-examined
from many perspectives. As children observe and discuss this film, they may explore some of the
following concepts.

4 Many other living creatures may share our < We all have opportunities to make decisions

everyday living spaces. and take actions that affect the creatures
— What kinds of creatures did you observe around us.
in the film? — Do you agree with the girl's decision to
— What other creatures might also have lived throw away the mousetrap she found in the
in the house? kitchen? Could you explain the reasons for
— What kinds of creatures have you your opinion?
observed in your own home? What other — What other choices might the girl have
creatures do you think might live there? made instead?
— How could you find out? — If you were the girl, what might you have
done?
4 People have different attitudes toward sharing — If you were the girl's parents, how do you
their homes with other creatures. think you might have responded?

— Why do you think some creatures are
called “pests”? How do you feel about <« Sometimes it takes more than one try to solve

having pests in your home? a problem.
— What kinds of creatures do you accept in — What are some of the problems faced by
your home? the girl in the film? Which do you think is
— Which kinds do you think should be the most important problem?
removed? How might you remove them if — What observations did you make about how
you didn’t want them there? the girl tried to solve the problem?

— What helped her to solve the problem?
— How might you have solved the problem?

Getting involved

Students will enjoy opportunities to test their own ideas in response to things they have observed
in the film. Here are some possible follow-up activities for involving them in their own investigations.

4 Design and build traps to catch real or < Role play and/or write a dialogue between the
imaginary creatures. girl and her parents about the incident.

4 Explore the school for signs of creature life. < Investigate and evaluate different ways that
pests are removed from people’s homes.
4 Bring creatures into the classroom for
observation studies. <« Investigate how this film was made (see final
section of this booklet for further suggestions).
4 Write stories based on events in the film (e.g.,
tell the story from the viewpoint of the mouse,
cat, or spider).



Sample activity plan

Important concepts

4 Predicting can be a helpful strategy for viewing and understanding films.
4 Young people can solve problems without help from adults.

4 Young people can make decisions about their environment.

< Important decisions may involve taking responsibility for one’s actions.

Target group

Primary or intermediate students.

Activity sequence

Before viewing the film...

4 Ask students to discuss with a partner or small
group (primary) or to write for three minutes
(intermediate) about what the title suggests to
them.

4 Discuss as a class, “What do you think this
film might be about?” Develop a climate for
discussion in which students feel safe to

explore possibilities and develop their ideas by

— accepting all predictions without judging
them;

— inviting students to explain their predictions.

4 Just before starting to screen the film, warn

students that you will be stopping the film

several times to make predictions.

While viewing the film...

4 Stop the film several times and ask students <« Freeze the film at the point where the mouse

to discuss in small groups or to write about
their predictions at that point. Then discuss
with the class, “What do you think might
happen next?” One possible place to predict
would be when the girl finds holes in her

is trapped. Ask students to discuss in small
groups or to write for three minutes about what
they think the girl might do next. Discuss their
predictions. Ask them to suggest possible
consequences of each idea.

clothes and food.

4 Freeze the film at a suitable frame for each of
the three mousetraps. Ask students to observe
the mousetrap carefully. Discuss the questions,
“Do you think this trap will work? Why or why
not?”

After viewing the film...

4 Discuss students’ opinions about the girl’s decision. For example:
“Do you agree with the decision she made? Why or why not?”
“If you discovered a mouse in your house, what could you do?”

Follow-up ideas

4 Rewrite the story from the mouse’s viewpoint.
< Role play an incident in which the girl's parents discover that she
has thrown away their mousetrap.



Connections

Looking again

Connections encourages students to study relationships among physical structures and their
functions using the processes of observing, comparing, and classifying. The following concepts
may be addressed in relation to this film.

4 Similarities in structures and functions can be — What advantages might machines have over
found among natural objects and those made living things?
by humans. — What disadvantages might they have?
— What did you observe about the things — What are some consequences of having
you saw in the film? powerful machines do our work for us?
— Why do you suppose this film is called
Connections? 4 Making comparisons and drawing analogies
— How would you describe some of the can help us to understand connections.
connections you observed? — How would you compare a cat skeleton to
— What other connections can you think of a human skeleton?
that were not shown in the film? — How would you compare a mask to a
human face?
4 Physical structures reflect their functions. — How is a wrestling match like a tractor pull?
— What kinds of work did you see being done — What other analogies could you suggest?
in the film?
— What structures were used for each kind <4 Respect for the environment involves caring
of work? for both living and non-living things.
— What did you observe about the way the
4 Many structures made by humans imitate those girl studied the skeleton?
found in nature. — Why do you suppose she put the bones
— What similarities did you observe in the film back among the rocks?
between living and non-living structures? — How else can one show respect for the
— Why do you suppose so many of our environment?

machines are like parts of living creatures?

Getting involved

The connections shown in the film provide a springboard for students to use to investigate their
own environment. By observing, comparing, classifying, problem solving, and creating, they can
extend their understanding of how structures and functions are related.

4 Study the human anatomy. Observe its < Make up analogies and think of as many ways
structures and their functions. Work with a as you can to complete them, for example, “A
partner to learn about what your moving parts face is to a mask as the skin is to .
can do. (clothes, shingles, the hull of a boat, etc.).

4 Compare the moving parts of your body to <4 In small groups, dramatize a machine with
simple machines. What can you do that a moving parts (e.g., a washing machine).

can do? What part of your body is like
?

4 Design a new machine to perform a specific
function.

a



4 Imagine that the parts of the body were mixed
up (e.g., that your head was on the end of your
arm). Make hypotheses about what your life
might be like if the body were put together
differently.

4 Research how artificial limbs work.

4 Imagine that you were a bionic person. Write
a story about your life.

4 Watch the film, I'll Find a Way. Make
hypotheses about how life would be different
if you were to lose one of your physical
functions.

4 Take a field trip (e.g., to the beach). Collect and
organize information about the structures you
observe.

Sample activity plan

Important concepts

4 Analyze movements in slow motion using
videotape. Identify which parts of your body
perform each function in a movement
sequence.

4 Bring a machine (e.g., a bicycle) to the
classroom. Study its structures and their
functions. Take it apart and put it back together.

4 Collect objects with moving parts. Compare
and classify them.

4 Develop a classroom bone collection. Study
the bones. Classify them in different ways.

4 Make hypotheses about how the cat skeleton
came to be on the beach. Write the skeleton’s
life history.

4 Structures can be classified according to their similarities and differences.

4 Different structures perform different functions.

< Natural objects and those made by humans can be similar in structure and function.

Target group

Late primary or intermediate students.

Activity sequence

Before viewing the film...

4 Bring some simple machines into the <« Look for other simple machines in the

classroom. Observe and compare their
structures and functions.

While viewing the film...
Observe carefully.

After viewing the film...
4 Discuss students’ observations of the film.

classroom and school. Create a list of
machines and classify them.

< Add to the list of machines developed earlier. Reclassify the list in different ways.
4 Make a list of moving parts in the human body. Classify them.

Follow-up ideas

<« Work in small groups to design machines which would perform a specific function.
<4 Conduct motion studies by videotaping a movement sequence and analyzing it in slow motion.



Snowballs and
Sandcastles

Looking again

Snowballs and Sandcastles invites students to look more carefully at seasonal changes and their
impact. The following ideas might be developed through discussion.

4 Living things are affected by environmental — If you had to choose one season to live
changes, such as the seasons. with for the entire year, which would it
— What observations did you make about be?

the people in the film? — What are some reasons for your choice?
— What did you observe about the other
living creatures? 4 People can have fun outdoors in many different
— What did you observe about the ways.
vegetation? — What are your favourite winter activities?
— What do you especially like to do in

4 Humans adapt their lives and activities to the summer?
changing seasons. — What comparisons could you make
— What adaptations do people have to between winter and summer activities?

make to the seasons? What adaptations do — How are they alike? How are they different?
we make to different kinds of weather? — What kinds of outdoor activities might you
— What kinds of objects do we use to help choose if you lived in Hawaii? In Switzerland?

us adapt to the seasons? What kinds of
objects do we use to help us adapt to the

weather? 4 Film-makers use a variety of techniques to
— Imagine a Saturday in summer and a affect our emotions.
Saturday in winter. Which of your activities — How did you feel at the beginning of the
might be similar? Which ones might be film?
different? — At what point did your feelings change?
— |If there were no seasons, how would — Why do you suppose this happened?
your life be different? — Suppose you were going to make a film
about school: What kinds of images would
4 Each season has both positive and negative you choose if you wanted people to have
aspects. positive feelings about school? What kinds
— What do you like about winter? What do of images would you choose to develop
you dislike? negative feelings?

— What do you like about summer? What
do you dislike?

Getting involved
Activities following from this film can extend students’ awareness and appreciation of both their
own surroundings and also the global environment. Here are some suggestions for hands-on
investigation.
4 Observe and compare paintings or Write a poem or descriptive passage to capture

photographs of scenes in different seasons. your impressions of one of the scenes.
Cluster descriptive words for each season.



< Brainstorm action words for different times of 4 Role play a dialogue between two people in
the year. Classify them. different parts of the world who are having a
long distance conversation about the weather.
4 Draw an outdoor scene. Re-create the drawing
by photocopying it several times. Experiment <4 Collect and organize information about
with colour washes to create different moods employment patterns in your community. What
and seasonal impressions. kinds of work change with the seasons?

4 Collect weather data for your community. <« Research the effects of seasons on animals.
Create a timeline for the seasons in our area.
Describe what happens in each month. <« Study a weather map. Write weather reports
Discuss the transitions: When does winter for a specific location based on the information
end? What signs might you look for? found on the map.

4 Compare seasonal changes at different points 4 Critique the statement, "Summer is to winter

on the earth. Make hypotheses about what the as day is to night.”

climate would be like in each place if the earth

were not tilted. 4 Play the sound track of the film without the

visual images. Trace the mood changes

4 Compare weather data from locations around conveyed by the music.

the world. Make hypotheses about what kinds

of activities people might be doing in each

location.

Sample activity plan

Important concepts

4 Seasonal changes follow predictable patterns.
4 Some things remain the same while others change with the seasons.
4 Seasonal changes affect lifestyles and activities.

Target group

Primary or intermeditate students.

Activity sequence

Before viewing the film...

4 Cluster students’ associations with the word “snowballs.” Cluster associations with the word
“sandcastles.”

4 Compare a snowball to a sandcastle.

While viewing the film....
4 Observe to notice comparisons.

After viewing film...
<« Work in small groups to list as many similarities and differences between summer and winter

as possible. Create a class chart of similarities and differences.

Follow-up ideas

4 Draw a scene (e.g., the beach, a park) to show things that stay the same all year. Make
four copies. Create a visual timeline for the four seasons of the year. On each of the four
scenes, colour and/or paint in the things that change with the seasons.

4 Add human figures to the scenes. Show what activities they might be doing in each season.



Night

Looking again

This lyrical film deserves to be appreciated first for its rich visual and auditory images. Following
one or more screenings, students may wish to discuss some of the following ideas.

4 Night brings different feelings to different

people.

— How do you feel about being out at
night?

— Where do you think those feelings come
from?

— What is your favourite place to be at
night?

— Why does the night sometimes seem
mysterious?

— How did you feel when you saw and
heard the night storm?

— How did you feel when you saw the
sunrise?

— Why do you suppose the moon is often
associated with love?

4 Night and day differ in many ways.
— What comparisons could you make
between night and day?
— What are some reasons for
differences between night and day?
— Suppose that there were no daylight?
How might our lives be different?

the

4 We use our senses differently at night than
during the day.
— What senses do we use to gather
information about our environment at
night?

Getting involved

— How is night vision different from daytime
vision?

— How is hearing at night different from
hearing during the day?

— What kinds of objects might we use to
help us see things at night?

4 Our perceptions of places may change

according to the time of day.

— What kinds of places did you observe in the
film? How did they look to you at night?

— What do you think those places might
look like during the day?

— How does your own neighbourhood
change at night? What things stay the
same?

4 People and animals sometimes behave
differently during the night than during the day.
— What did you observe people doing in

the film? How do their activilies compare
with daytime activities?

— What creatures did you observe in the
film? How might their behaviour be
different at night than during the day?

— How is your night life different from your
daytime life? What things remain the same?

Night lends itself to follow-up activities involving comparing, interpreting, and imagining. Here are

some possibilities.

4 Compare your day self and your night self.
Describe your activities and feelings and
explain some of the differences.

4 Make a list of light sources. Classify them.
Discuss how different kinds of light make you
feel.

4 Choose a scene or incident that you observed

in the film. Make hypotheses about what
happened just before and just after the scene
you chose.
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4 Choose a scene from the film. Extend it into
a story drama (e.g., people on the plane
travelling at night).

4 Make a collection of night myths. Study their
characteristics. Write your own night myth.

4 Describe the night from the viewpoint of a
person or creature you saw in the film.

4 Brainstorm words to describe night. Create a
poem using some of your words.

4 Create a collage of night sounds using the tape
recorder. Play the tape to other students so
they can interpret the sounds.

4 Play the film sound track without the visual
images. Describe the kinds of scenes you
associate with the sounds.

4 Study the habits of nocturnal animals.

<4 Study myths and legends involving the moon.

Sample activity plan

Important concepts

4 Tell the story of the cyclist who appears in the
film. What else do you suppose happens to
him?

4 Observe paintings and drawings of night
scenes. Study the techniques used by the
artists to depict night. Create your own night
pictures.

4 Experiment with shadows, using different light
sources. Create a shadow play using puppets
or your hands.

4 Describe a place at different times of day and
night. Write about how it looks and feels.

4 Investigate how the film was made. Study the
special effects techniques used by the film-
maker (see the final section, Making the Look
Again series, for further information).

4 Take a field trip at night. Take the same fie\d
trip during the day. Compare observations
made on the two trips.

4 Night evokes different feelings for different people.
4 The mysteries of night provide many opportunities for using the imagination.

Target group

Primary or intermediate students.

Activity sequence

Before viewing the film...

4 Read a poem or observe a painting about night
which is appropriate to the students’ level (e.g.,
The Highwayman by de la Mare, or Starry
Night by Van Gogh).

While viewing the film...

4 Discuss students' associations with night.
Cluster their ideas on a chart or blackboard.

4 Present the title of the film. Predict what the
film might be about.

4 Observe to appreciate the visual and auditory images.

After viewing the film...

4 Compare what was in the film to students’
predictions.

4 Extend the cluster of associations developed
before viewing the film.

4 Discuss feelings about night evoked by the
film.

« Invite students to create a poem, story, or piece
of art which reflects their feelings about night.



Follow-up ideas

< Imagine a particular place at different times of
day and night. Write about the place you have
chosen from both daytime and nighttime
perspectives.

4 Draw the same scene twice using indelible ink
or wax crayons. Paint over the picture to show
the scene during the day and at night.

4 Create a classroom display of night images.

4 Listen to the symphonic piece, Night on Bald
Mountain by Mussorgsky. Compare the images
of night created in the music to those created
in the film.
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Topsy-Turvy

Looking again

This magical film invites children to explore the mysteries of possible and impossible phenomena.
Some concepts that might be developed using this film are identified below.

4 Anything can happen in our dreams and

imaginations.

— What did you observe in the film that
seemed like magic?

— What happens to your thinking when you
see something that looks like magic?

— What kinds of dreams have you had
about things that couldn’t really happen?

— How might you tell whether something is
real or imaginary?

— What kinds of magic would you like to be
able to do?

— Imagine that you had a dream about the
dragon. How might your dream have been
different?

4 The unexpected is often surprising to us.

— What surprised you in this film?

— What did you observe about the boy’s
reactions?

— How do you react when someone or
something surprises you?

— What makes some things surprising to
us?

Getting involved

4 Natural phenomena are predictable and can
be explained and verified.

— Which events in the film could be possible
in everyday life?

— What natural laws can you suggest that
would help us to predict whether
something is possible or not?

— How might we prove whether something
is possible or impossible?

— How do you think the film-maker was able
to show impossible things happening?

4 There is value in imagining things that seem
impossible.

— What kinds of things are possible today that
were not possible years ago?

— How do you think these changes have
happened?

— What changes do you think might happen
in the future?

— How do you think people who died 200
years ago might react to today’s world?
What would seem magical to them? How
do you think they might explain these things?

This film will stimulate the thinking operations of observing, imagining, making and testing
hypotheses, and identifying assumptions about how things work in the everyday world. Children
will enjoy trying their own magical activities like some of the ones below.

4 Experiment with magic tricks. Have a class
magic show.

4 Tell or write about the wildest dream you ever
had.

4 Imagine a world in which the physical laws are
different to the ones we know. Make up a new
set of natural laws. Describe your imaginary
world and some of its events.

4 Imagine that one of the technologies we use
every day (e.g., electricity) suddenly vanished.
Create scenarios based on your “What if...”
hypothesis. Dramatize or write about your
ideas.

4 Write a sequel to this film, titled “The Next
Night.”

4 Create magical creatures from play dough or
plasticine. Describe what kinds of magic they
can perform.



4 Create a timeline showing the development of < Develop a play about a time traveller from the
technologies we take for granted today. past who arrives in the present and discovers
new kinds of “magic.”

Sample activity plan
Important concepts

4 Natural laws govern what is possible and impossible.
< Things that seem magical can often be explained when we study them more carefully.

4 Anything is possible in one’s imagination.

Target group
Primary or intermediate.

Activity sequence

Before viewing the film...
4 Conduct a series of predictions with the class. 4 For each prediction, ask students to explain

Ask them to predict what will happen if you: why they expect their predictions to happen.

— flick a light switch; Then test the predictions to see if their
— keep pouring water into a glass; predictions are accurate.
— crack a raw egg. 4 Discuss how students were able to predict the

outcomes of each activity.

While viewing the film...
4 Watch for unexpected events or surprises in the film.

After viewing the film...

4 Make a list of surprises observed in the film. 4 Discuss why these events were surprising.
4 Discuss the boy's reactions to the surprises. Identify which natural laws were violated by
Compare the students’ own reactions to those each event.
of the boy in the film. 4 Discuss how these events could be possible
in a film.

Follow-up ideas

<« Learn some magic tricks. Teach them to classmates.
4 Have a magic show.
4 Design and conduct experiments to see if the special effects in the film can be recreated in

the classroom.
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